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Since its accreditation in 2012, the School of Communication has consistently and steadily 
engaged in the systematic assessment of student learning.  In the last years, the School has 
collected assessment data through various means, and has operationalized student assessment 
as an academic priority in different instances and contexts.  This has resulted in uninterrupted 
data collection and assessment for all its concentrations.   
 
The evolving nature of assessment at both the institution and unit level, has delayed the 
adoption and implementation of a single, multi-dimensional, institutional process for 
conducting student-learning assessment.  New developments regarding institutional directives 
of student learning assessment, the adoption of a campus-wide online platform for collecting 
and reporting assessment, and the growing-pains associated with it have significantly 
contributed to several iterations of a system for conducting assessment.  
 
Since 2015, our unit has fully adopted a campus-wide protocol for conducting assessment 
through the use of the Online Learning Assessment System (OLAS).   
 
Thus, to describe assessment efforts for the last 6 years, it is imperative that we segment the 
different modalities used up to the adoption of the OLAS platform:  
 
General Process 
Student assessment is bound by a general process that includes, in hierarchical order, the 
university’s Office of Assessment (OEAE, in Spanish), the school administration, program 
coordinators, and faculty.  The Office of Assessment is responsible for outlining a general 
methodology for assessment, as well as providing guidance and tools for effective assessment 
processes.  It requires that assessment is aligned with the university’s main learning domains 
and it collects assessment data continuously as part of its campus-wide analysis and processing 
of assessment findings.   
 
All academic programs are required to report student-learning assessment to this office.  Units 
are required to submit semester and year-end reports presenting assessment data, analysis, 
findings, and transformative actions.  The school’s administration presents these reports to the 
Office of Assessment.   
 
Nonetheless, the process of data collection and analysis is facilitated by program coordinators, 
who directly work with faculty to help them with the process and ensure that assessment is 
conducted and reported.  Coordinators collect individual faculty reports presenting data, 
findings, and possible transformative actions.  They then process this information into larger, 



concentration-wide reports.  These reports are then collected into the School’s assessment 
annual report.   
 
The school’s administration reactivated the position of Assessment Coordinator, occupied by 
Professor José Rivera, who has now retired.  In 2017-18, it was assumed by Professor Héctor 
Aponte, a full-time adjunct faculty member.  His coordination efforts have had a tremendously 
positive impact on assessment processes at the school.  His efforts include organizing numerous 
workshops and training initiatives for helping faculty polish their understanding of assessment 
as well as the tools used for conducting it; production of higher quality reports, including 
detailed analyses of data and meta-analyses for improving assessment in all of the school’s 
academic programs; closer communication and interaction with the Office of Assessment, 
including working with them to improve the OLAS platform and including school specific needs 
into it; and ensuring that transformative actions resulting from assessment findings are 
generated and implemented.   
 
 
Assessment processes, 2013-2018  
After accreditation, the School followed its 2011-12 to 2015-16 plan for the assessment of 
student learning, which finalized in December 2016.  Since there have been significant 
improvements and changes in the way the School collects, analyzes, and takes action on 
assessment findings, the following sections describe how we have conducted assessment in the 
previous years.  This section summarizes assessment annual reports for the past six years.  
Since these reports each provide copious amounts of material, and since they are in Spanish, 
we have decided to summarize and process the information rather than merely translate them.   
 
 
Academic year 2012-13 
The assessment of student learning was centered around the propagation of standardized 
rubrics that could measure learning criteria across concentrations.  Assessment criteria included 
in each rubric were aligned with the School’s student learning goals, which in turn were 
matched with ACEJMC’s values and competencies.  The alignment of these goals and 
competencies were part of the assessment plan presented in the initial accreditation self-study.  
Assessment efforts were led by professor Milagros Acevedo (retired) as part of the newly 
created Assessment Coordinator position.   
 
Thus, one key activity in academic year 2012-13 was to develop and approve standard rubrics 
for all courses that did not have standard rubrics at the time, as well as conducting standardized 
assessment with the rubrics already available.  The mechanics of assessment data collection 
and interpretation were facilitated by an Excel spreadsheet programmed by the Office of 
Assessment.  This tool allowed the input of rubric criteria (5, 10, 15 or 20) to preprogrammed 
cells.  Each row represented student performance for each criterion (columns).  Faculty could 
then input values for each student, which the spreadsheet would automatically compute and 
for which it would generate descriptive graphics pertaining to global results.   

 



For the reporting of assessment data and findings, each faculty member would produce end-of-
semester reports for each course assessed.  Area coordinators would then process and 
assemble the information provided into larger, unit-wide assessment reports.   

 
Effective Communication  
Assessment in 2012-13 focused on Effective Communication, Social Responsibility, and 
Research and Creation.  In the Fall semester, Information and Journalism faculty reported poor 
performance in certain dimensions of the Effective Communication learning goal.  For the 
course COPU 4148, the professor reports a poor level of performance in syntax and mechanics.  
Likewise, the courses for journalism writing (INFP 4001 and INFP 4002) showed poor 
performance in the construction of the lead and mechanics.  However, students in the radio 
reportage production course, INFP 5059, scored high in syntax and mechanics.   
 
For Advertising and Public Relations courses, Effective Communication assessment showed 
mixed results.  As stated by the Assessment Coordinator at the time, “some reach high average 
percentages (95% in a scale of 4 in the course REPU 4025, Public Relations Campaigns) and 
others lower scores (problems with writing styles and formats in the course REPU 4147, Writing 
for Public Relations and "serious deficiencies" in spelling and grammar in the course REPU 4166, 
Advertising Campaigns). Others indicate specific needs according to the course.” Likewise, in 
the Audiovisual Communication course COMA 4315, Script Writing, students did not perform 
well in writing.  As the professor stated, “the group (100%) showed general mastery of the 
skills. However, as has been the case consistently for years, spelling and punctuation is the 
criterion that shows less mastery on the part of students. On this occasion, only 27% of 
students showed a good command of this skill (they obtained scores of 8 and 9 points, out of a 
total of 10), while 40% showed a deficient level (scores of 7), while 31.5% (scores of 6 and 5) 
showed a poor level.”  
 
For general communication courses, students also demonstrated low scores for writing, syntax, 
and mechanics.  In the course ESIN 4008, Theories of Signification and Culture, the professor 
stated that “From the data and graphs, it is clear that criteria 13 and 14 of the rubric are those 
that contain the lowest percentages. These are the criteria that address syntax and spelling 
problems. The majority of students evaluated in both groups demonstrate a need to strengthen 
writing skills, primarily in these areas” (Assessment Report, fall 2012-13).   
 
Research and Creation 
The goal Research and Creation demonstrated mixed results.  On the one hand, for the 
Information and Journalism course INFP 4016, Introduction to Journalism, one faculty member 
reported that, for criteria 4 and 5, 47% and 35%, respectively, attained the satisfactory level of 
achievement (versus the expected 70%).  However, the core concentration courses centered on 
research and creation (ESIN 4008, Theories of Signification and Culture, and ESIN 4077, 
Introduction to Strategic Research) did not report particular problems in research, but in 
writing.  As stated by the Assessment Coordinator in her report, the discrepancies among 
results merits discussion among the faculty teaching these courses.   
   



Social Responsibility (Diversity Appreciation and Ethics) 
Students scored high in criteria related to social responsibility, ethics, and diversity appreciation 
across concentrations.  One professor, for the course ESIN 4008, stated that “assessment 
results for the courses COPU 4148, INFP 4036 and INFP 4059 reflect a high level of competency 
in ethical values linked to the Social Responsibility domain.”  Likewise, results for ethics and 
social responsibility criteria for the research courses ESIN 4008 and ESIN 4077 showed 100% 
score for the highest value (5).   
 
Areas for improvement  
The assessment report for the spring semester has similarities with that of the fall semester.  In 
terms of writing skills, 71% of courses assessing effective written communication reported low 
scores.  In addition, two courses emphasizing oral communication skills reported low scores as 
well.   
 
A good number of journalism courses identified deficiencies in writing.  The professor from the 
course COPU 4148, Media Writing, reported that students obtained scores of 60% and 55% for 
syntax and mechanics, respectively.  This was also true for INFP 4002, Journalistic Writing II and 
INFP 4016, Introduction to Journalism.  Additionally, core theoretical courses also reported 
deficiencies in the area of writing.   In COPU 4365, Media Legislation and Deontology of 
Information, the professor reported students’ difficulty in synthetizing critical information 
related to the course and ties her recommendations to strengthening syntax and grammar.  In 
another theoretical course, ESIN 4008, Theories of signification and culture, the professor 
reported that “from the data and graphs it is clear that criteria 13 and 14 of the rubric are those 
that show the lowest percentages. These criteria address syntax and spelling problems. These 
results are comparable to that of the previous semester, in which a similar sample was 
analyzed.”  
 
Two Advertising and Public Relations courses reported deficiencies in oral communication skills.  
The courses REPU 4165, Public relations campaigns, and REPU 4025, Advertising campaign, 
assessed this skill.  In the first course, the professor actually reported high scores for written 
skills, but emphasized that oral reports did not meet the expected level for successful 
assessment (as she stated, “the problem lies in the oral presentation and verbalization of their 
final work.”).  
 
Reported Student Strengths  
Assessment data also demonstrated students’ strong performance in various areas.  
Assessment criteria across majors reflected high scores objectives related to ethics and social 
responsibility, understanding of diversity, critical reflection, and concentration-specific skills, 
such as journalistic structure, scripting for television, narrative, audiovisual production 
(conceptualization, editing, camera use), and creativity.   

    
 
 
 



Academic Year 2013-14 
 
Assessment during the spring semester of the 2013-2014 academic year focused on the main 
objective of analyzing the results of the written communication skills evaluation made to a 
sample of third and fourth year students and produce a report with the corresponding results. 
This test was administered in April 2013. For the evaluation, students wrote essays around a 
predetermined topic, which were evaluated by volunteer faculty from the unit (Milagros 
Acevedo, Nora Soto, José A. Rivera, Alfredo Rivas, Silvia Álvarez Curbelo, Eliseo R. Colón Zayas, 
Esther Burgos, and Iván de la Cruz). 

 
In addition, during this semester the School of Communication continued to administer the 
standard assessment rubrics in the courses of each of the three concentrations: Information 
and Journalism, Audiovisual Communication, Public Relations and Advertising, as well as in core 
courses. 
 
Findings from the Written Communication Skills Evaluation 
The test to assess written communication skills was administered following the protocol 
established by the Office of Evaluation of Student Learning (OEAE) to a total of 75 
communication students (76% female and 24% male) of the three concentrations at the 
undergraduate level: Information and Journalism (n = 21), Public Relations and Publicity (n = 38) 
and Audiovisual Communication (n = 16). Using student ID numbers, we deducted that 61.3% 
were in their fourth year or more of studies, 28% in their third year, and 10.7% in the second 
year. 
 
The evaluation consisted of writing an essay of about 350 words based on the following 
statement: "Discuss whether it is true that currently there are marked generational differences 
between young people and adults, in their ways of seeing life, in their academic formation, and 
in the general social context. Be sure to offer examples that support your position." The time 
allotted finish the essay was 30 minutes.  The rubric designed by the OEAE to evaluate the 
essays consisted of four criteria or performance indicators:  
 

(1) Theme and structure (content, introduction, development and conclusion);  
(2) Mastery of morphosyntactic structures (syntactic structure, concordance, clarity, 
punctuation marks);  
(3) Lexical domain (lexical richness and precision and conciseness); and  
(4) Orthographic correction (accentuation, uppercase / lowercase, spelling). The scale 
had three levels: 5 = Excellent, 3 = Satisfactory, and 1 = Poor. 

 
Based on the evaluation of essays (n=75), students obtained an average score of 3.1 in both the 
Theme and Structure and Morphosyntactic Structure criteria.  The average score in the 
Orthographic Correction criterion was 3.2, and Lexical Command showed an average score of 
3.3.  This reflects a satisfactory level for all the indicators evaluated. 
 



When evaluating the average scores obtained by students according to the concentration they 
belong to, it is identical that those who belong to Information and Journalism obtained the 
highest scores (between 3.5 and 4.8 points), which should be interpreted as a level of excellent 
competition. The students of Audiovisual Communication obtained scores between 2.8 and 3.0 
(satisfactory) and the scores of the students of Public Relations and Advertising fluctuated 
between 2.3 and 3.3 (between poor and satisfactory).  
 
 

TOTAL (n=77) 
Theme and 
Structure 

Morphosyntactic 
Structure 

Lexical 
Command 

Orthographic 
Correction 

REPU  2.7 2.8 3.3 2.3 

INFP 4 3.9 3.5 4.8 

COMA 2.8 3 2.8 3 

Average 3.1 3.1 3.3 3.2 

Average score of the participants according to the concentration of studies 
 
 

 
Average score of the participants according to the concentration of studies [Blue = Public 
Relations and advertising; Red = Information and Journalism; Green = Audiovisual 
Communication]    
 
 
These findings show the need to strengthen skills and competencies in Theme and Structure 
and Lexical Command.  In addition, these competencies must be strengthened throughout the 
curriculum.  Within the recommendations of the study is the limitation of using only three 
evaluation levels in the rubric designed for this assessment exercise.  In addition, it is 
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recommended to carry out this exercise with a group of students of first or second year and 
later with students of fourth year of studies, with the purpose of analyzing possible changes in 
the levels of competences in writing. 
 
Assessment Results 2013-14  
During academic year 2013-14, the assessment student learning was organized by the 
coordinator of each of the academic programs at the undergraduate level.  Likewise, the 
coordinator of the core courses (COMA) had the responsibility of coordinating assessment and 
the collection of data for those courses.  The primary method for assessing student learning 
was the standard rubrics collected through programmed excel spreadsheets.  We summarize 
assessment findings for each concentration below.  

 
Information and Journalism  
INFP 4016 - Introduction to Journalism. 
The sample consisted of 27 students.  All the criteria were reached with a percentage higher 
than 70% of students, which reflects that learning outcomes were met. Criterion 2, Correct 
Spelling: Command of Accentuation, Punctuation, and Use of Uppercase Letters, the result was 
79.31% meeting the criterion.  In criterion 7, Ethics, 86.21% of students obtained 4 points, while 
13.79% obtained 3 points or less.   
 
INFP 4059 – Newswriting for Radio and Television 
The sample consisted of 18 students.  Students were expected to put into practice the theory 
discussed in class concerning the style of writing for the medium, focusing on the incorporation 
of sound to prepare a news story.  Findings showed that 70% or more of the students obtained 
a level 4 in ten (10) out of the 17 criteria evaluated in the rubric.  This reflects that students met 
the expected level of achievement.  However, in other criteria, a performance below expected 
in areas related to structure and content of the piece was observed [the report unfortunately 
does not post detailed scores for each criterion]. 
 
INFP 4002 - Journalistic Writing II 
The sample consisted of 15 students.  The work assessed had two main objectives: on the one 
hand, that the students develop precise texts, with sense of rhythm and with a colloquial 
language (taking from the formal coordinates of the chronicle); and, on the other, that the text 
complements the image in a fluid way (without repetitions or redundancies).  From the analysis 
of the findings, it is clear that the majority of the students fulfilled satisfactorily the objectives 
of the work. The lowest scores were in the criteria of Diversity of Human and Documentary 
Sources and Use of Colloquial, Precise and Rhythmic Language (just over 70 percent obtained 4 
or more points in each of these lines, on a scale of 1 to 5, being 1, Very poor and 5, Excellent). 
 
 
Audiovisual Communication  
COMA 4315 – Scriptwriting  
The group evidences a performance of 70% or more (the percentage established as a minimum 
to consider a minimum acceptable performance) in 96% of the students. Only two students 



showed less than 70% of achievement (1.0%). Only 3 students (18%) obtained less than 80%. 
When making an analysis of all students by criterion, the criterion in which they obtained less 
than 80% was the seventh (spelling and punctuation). That is, 11 of 16 students (68%) obtained 
less than 80%; only two (1%) obtained less than 70%, in this criterion. 
 
COMA 4352 – Television Production I 
The assessment made in the course reflects low scores in criteria 8, 9 and 13. These are the 
criteria that address issues of sound management, lighting and creativity in the edition. Most of 
the students evaluated in this group demonstrate a need to strengthen sound recording, design 
and editing skills. On the other hand, the criteria where students obtained the highest scores 
were 3, 4 and 5. These criteria are associated with the script and production coordination. This 
is a criterion that measures the interaction of the group and the ability to effectively coordinate 
the technical and artistic component. This is an important area because it demonstrates a 
capacity for initiative at the managerial and administrative level of production. 
 
 
Public Relations and Advertising  
REPU 4147 - Writing for Public Relations. 
Appraised students show a need to improve writing skills and formats for different situations 
and media (criterion 4). In addition, they reflect the need for attention in the competences 
related to the incorporation of the necessary resources to illustrate and complement the 
content of the texts for the different pieces (criterion 6). It has been observed that there are 
students who come with a lag in writing, which is difficult to solve in a semester. 
 
REPU 4018 - Introduction to public relations and advertising. 
The students of REPU 4018 need to improve the skills of analysis and deepening on the subject 
(criterion 2). In addition, they need to improve their data use skills to support 
recommendations (criterion 3). 
 
REPU 4165 - Public Relations Campaigns. 
The majority of the students obtained scores of 3 or more points, achieving the established goal 
that stipulated the need for 70% of the students to achieve this score. However, the criteria of 
Content Domain of the Exhibition and Integration of the Group, reflected scores below 3 points. 
When we compare the performance of the students through the average obtained by each of 
them, most of them enter the level of the Very Excellent or Good scale. 
 
REPU 4155 - Media planning. 
During this semester the new Media Manual was used in the course, which included 
elementary mathematical formulas and those formulas most used in media planning, together 
with other teaching tools. In spite of this, the goal was not reached that 70% of the students 
approved the criteria evaluated with 3.0 or more. 
 
REPU 4166 - Advertising campaigns. 
More than 70 percent of students in both sections scored 3.0 or higher. 



 
REPU 4147 - Public relations writing 
The results of the evaluation show that the students obtained high scores in all the criteria. A 
minority of the students need to improve in criteria 4 and 5, that you attended the skills of 
writing and application of the formats for the different situations and means, and understand 
the concepts and basic terms applied to the process and development of the writing of the 
different Public Relations pieces. 
 
REPU 4165 - Public relations campaign 
The collection of appraisal data was carried out in two sections of this course. In section 1, it 
was observed that students should improve in the use of technology, especially in the use of 
this as a means to show campaign executions. In addition, they should improve a little in the 
closing or conclusion and in one case, in the domain of the exhibition. In section 2, it was noted 
that students had to improve only on the completion criterion. 
 
REPU 4155 - Media planning 
The evaluation was carried out in two sections of the course. 36% (ie, 4 of 11) of the students in 
one of the sections and 55% (6 of 11) of the other, obtained 3 or more points in the evaluated 
criteria. 
 
REPU 4025 - Advertising writing 
The results of this appraisal are positive. That is, 100% of the students reached 3 points or 
more, on a scale of 4 points in the assessed criteria. 44% (7 of 16 students) of the students 
scored 4.0 points on all the criteria. This reflects a high level of competence in the domains that 
were assessed (writing skills, effective communication orally, organization and presentation 
format, among others). 
 
REPU 4166 - Advertisement campaign 
The students in this course have deficiencies regarding the task of preparing an advertising 
campaign. In addition, students are reported to have problems with writing. 100 percent of the 
students scored 3.0 or higher on each criterion evaluated. 
 
REPU 4018 – Introduction to advertising and public relations 
The assessment identifies the need to improve writing skills (grammar and spelling). 
 
REPU 4076 - Designing producing advertisements for radio, TV and print media 
60% of the students enrolled presented an average score of 3.5 points or more in all the criteria 
evaluated. Among these criteria are: Recognize the need to search for information, Apply basic 
research methods, Understand ethical and legal considerations of the use of the information of 
the advertisements, among others. 
The criteria in which students obtained scores lower than 3.5 points are related to the strategic 
creation, conceptualization and adjustment of these ideas to the media that will be used as a 
creative tool. 
 



 
Core Courses 
COPU 4136 - Basic media writing 
Two sections of the course were evaluated using the standard rubric designed to perform the 
appraisal of learning. The faculty agrees that more than half of the groups demonstrate a 70% 
mastery of the skills and knowledge assessed. 
 
COPU 4045 - Advanced Seminar in Communication 
Students were assessed using the standard rubric of the course. Most of the students evaluated 
showed results between 3 (Good) and 4 (Excellent) points of a scale of 4 levels. Among the 
criteria evaluated with the highest score (3.5 points or more) is: Social responsibility and 
Integration of group work. The criteria that were evaluated as Good were: Research (Literature 
review, Methodology, Data analysis, Bibliography, etc.), Writing (written communication), 
Critical thinking and Technology (Integration of technology). 
 
ESIN 4077 - Introduction to scientific research in communication 
In two sections of the course an appraisal exercise was carried out by administering a pre and 
post test. The test of 10 multiple-choice questions was administered on the first day of classes 
and then at the end of the course. When evaluating the results of the post test and contrasting 
it with the pre-test, it was found that there was a significant increase (p = 0.1216) in the 
knowledge acquired (on course content) in the sample studied. This analysis was performed 
using the Student's t-test. 
 
In addition, at the end of the semester, a questionnaire was administered in which students 
were asked their opinion on the level of achievement achieved in each of the academic 
objectives of the course. These learning objectives are defined in the master's syllabus and the 
syllabus of the course. In general, terms, the results show that between 85% and 100% of the 
students agree or agree with the objectives established in the course. Below is a table that 
summarizes in more detail the answers of the students on this matter: 
 
 
Academic year 2014-15 
 
Assessment efforts for year 2014-15 revolved around the School’s pilot implementation of 
digital assessment through the newly created Online Learning Assessment System (OLAS).  This 
platform significantly improved the collection of assessment data by offering a centralized, 
campus-controlled system.  The platform automatically includes courses to be taught on any 
term, to which a professor may assign a rubric for assessment.  Rubrics, or items in a rubric, can 
be aligned with the core competencies of the university.  Thus, once a competency in a course 
is assessed data for both the unit and the campus are generated.  Assessment and program 
coordinators can then generate automatic reports that provide various visual data.  This vastly 
improved the reporting and interpretation of data at the school.   
  
Online Learning Assessment System (OLAS) 



During academic year 2014-15, the school became one of the first units in campus to 
participate in the newly created Online Learning Assessment System (OLAS) platform.  This 
digital tool was designed and programmed in-house for the collection and reporting of 
assessment data for the Río Piedras campus.  The platform was launched by the Office of 
Student Learning Evaluation (OEAE, in Spanish), which oversees and coordinates all assessment 
initiatives in campus.   
 
The objective of the OLAS pilot project was to systematize and simplify the production and 
collection of student learning assessment data.  For this purpose, the OEAE developed an 
electronic platform that facilitates the creation of standard rubrics, as well as the procedure for 
web-based registering and processing of reports generated by faculty in their respective 
courses.  For this pilot initiative, a significant number of undergraduate courses were selected: 

 100% of core courses in Public Relations and Advertising (REPU) 

 80% of core courses at the undergraduate level (COPU) 

 62.5% of Information and Journalism courses (INFP) 

 50% of Audiovisual Communication courses (COMA) 
 
As part of this initiative, concentration coordinators reviewed the existing standard rubrics for 
each course to adjust their scales (Likert) and value levels according to the requirements 
established by OEAE.  In addition, assessment criteria in the rubrics were aligned with the core 
learning outcomes for the Río Piedras campus.  The revised standard rubrics for all 
concentrations were presented to and approved by their respective faculty.  The revision of the 
standard rubrics for Audiovisual Communication was not completed within the timeframe 
require and, therefore, these courses did not take part in the integration phase of the OLAS 
platform. 
 
Concentration coordinators received training on the procedure to build rubrics on the platform, 
an important step that would enable faculty to conduct assessment on individual courses.  
Once this was completed, faculty received training for conducting assessment on the platform.   
Of the 29 sections of Communication courses with rubrics available in OLAS, 93% reported were 
assessed.  Coordinators and faculty who participated in this pilot project expressed their 
satisfaction with the platform and highlighted that it substantially facilitates the collection of 
assessment of student learning.  
 
Assessment Results, Spring Semester 2014-15 
Aggregated data for the school’s three concentrations reflect that students generally met 
performance expectations, with at least 70% percent of students achieved a level 5 (Good) or 
more on a scale of 1 to 8.  The exception to this, however, is reflected by results for the Logical-
Mathematical Reasoning outcome, in which 50% of students obtained the expected score.  The 
graph below, generated by OLAS, summarizes the data:  
  



 
Global School of Communication Assessment Results, spring semester 2014-15  
 
Below, we summarize assessment data for each concentration.   
 
Assessment results by concentration 
 
Core courses (COPU)  
Assessment data for core communication courses show that, generally, students met the 
expected criteria for learning outcomes.  The data demonstrate that student performance for 
most outcomes was significantly above the minimum expectation.  Nonetheless, the criteria 
aligned with the Capacity for Independent Studies domain shows that students met only the 
minimum level of achievement expected:   



 
Global Core Communication Assessment Results, spring semester 2014-15  
 
Information and Journalism 
The learning outcomes assessed in Information and Journalism courses reflect high levels of 
achievement among most of the domains assessed.  However, the domain Ethical and Aesthetic 
Sensibility does not meet the minimum level of achievement.  Data for this domain reflects that 
only 25% of students met the minimum standard:   



 
 
Global Information and Journalism Assessment Results, spring semester 2014-15  
 
Public Relations and Advertising  
Assessment data for Public Relations and Advertising courses are less favorable than those of 
the other concentrations.  Four domains show high levels of achievement in relations to the 
minimum expected outcomes.  However, two domains (Ethical and Aesthetic Sensibility and 
Information Literacy) attained the minimum performance expectation.  Finally, two domains, 
Logical-Mathematical Reasoning and Research and Creation, did not meet the minimum 
performance expectation, with 50% and 55.6%, respectively.   



 
 
Global Public Relations and Advertising Assessment Results, spring semester 2014-15  
 
Institutional test for the evaluation of written communication skills 
In the spring semester 2014-15, OEAE integrated the School of Communication in a project for 
assessing written communication skills. The purpose of this initiative was survey areas of 
strengths and in need of improvement in terms of effective written communication skills of 
students who are about to complete their baccalaureate studies at the Río Piedras campus. The 
evaluation exercise assessed the following written communication skills: (1) theme and 
structure, (2) command of morphosyntactic structures, (3) lexical command, and (4) spelling. 
 
This is was second time that the School participated in the administration of this type of 
assessment exercise, since 77 undergraduate students participated in the 2013-2014 academic 
year.  On this occasion, students enrolled in eight (8) advanced level courses participated.  
 
OEAE was in charge of the design of the evaluation, as well as the assessment instruments and 
collection of data.  The School oversaw coordination and logistics and administration of the test 
to students. 
 
Assessment findings 
In 2014-15, there were no end of year reports discussing the data and suggesting courses of 
action.  In an effort to illuminate this absence, Dr. Jorge Santiago Pintor, who at the time served 



as Associate Director of the school, pointed out several factor that contributed to the lack of 
interpretation by faculty and concentration coordinator.  One factor was the transition to a 
different tool.  While OLAS eventually facilitated the collection and reporting of data, at first 
faculty did not fully understand the mechanics of using the platform.  Second, OEAE, in its 
transition to OLAS was not clear about how to canalize the data (eventually, they created a 
form to record a narrative analysis of data).  Finally, at the time there was no assessment 
coordinator.   
 
The School’s annual report for 2014-15 does inform about faculty concerns and 
recommendations about the platform and the assessment process.  The following were 
recommendations to the OLAS Pilot Project: 
 

 The presentation of student data and the criteria established in each rubric should be 
improved.  To facilitate the handling of data entry in the rubrics, the user must always 
be able to see the student's name on the screen while navigating the row that describes 
the rubric criteria. 

 Similarly, the row that presents the criteria must be present on the screen despite the 
user moving the list of students.  

 The establishment of a limit amount of criteria for each rubric should be recommended 
to facilitate the entry or registration of valuation data in the OLAS System. Rubrics with 
large amounts of criteria make it difficult to record the data in this System. 

 OEAE must evaluate maintaining the access to the OLAS platform once the period 
granted to the teachers to record the appraisal data for the learning of their courses in 
said system. This, with the interest that the appraisal coordinators can have access to 
the reports of that semester.   

 
 
Academic year 2015-16 
 
In academic year 2015-16, the school fully adopted the OLAS platform for conducting all 
assesment activities.  This year, a more encompassing range of courses were assessed and 
more robust reports were produced.  The clarity of assessment results and data, in the form of 
charts and graphs, produced among faculty observations and insights not only pertinent to 
learning assesment but aldo about the assesent process and instruments as well.  Below we 
summarize results.  
 
Fall 2015-16 
Aggregated data for courses assessed in all concentrations show that students mostly exceded 
minimum performance criteria for student learning.  One domain, Information Lietaracy, met 
exactly the minimum expected level.  Students did not meet the minimum expectation for one 
domain, Capacity for Independent Studies.   The graph below summarizes results:  
 



 
 



 
 
 
Audiovisual Communication, fall 2015-16  
Audiovisual Communication courses show that 100% of students attained at least a level 5 on 
all domains assessed.  We should note that in the fall semester only one Audiovisual 
Communication course was assessed.  During the spring semester, four courses were assessed.  
The graph below summarizes the data:  



 
 



 
 
 
Information and Journalism  
Information and Journalism courses show a majority of domains meeting the minimum 
expected value (at least 70% of students attaining a value of 5, Good).  However, during the fall 
semester, results for the domain Ethical and Aesthetic Sensibility show that only 50% of 
students met the expected result.  This particular domain was only assessed in the course INFP 
4001, Journalistic Writing I.  In the spring semester, all domains assessed met the minimum 
performance level, with 100% of students attaining at least a level 5.  The graph below 
summarizes the data: 
 



 
 
 



 
 
 
Public Relations and Advertising 
Public Relations and Advertising courses show that 100% of students at least attained a level 5 
(good) on all domains assessed.  Seven courses were assessed.  The graph below summarizes 
the data: 



 
 
 
Core Communication Courses Fall 2015-16 



 
 
 
Findings and Recommendations   
In general, faculty assessment reports for this year did not produce detailed observations and 
findings.  One obvious reason is that, for the most part, the data showed that students met the 
minimum desired outcome for most learning domains.  Another reason might have to do with 
the new structure for assessment data collection, which had transitioned to the use of the OLAS 
platform.   
 
Nonetheless, there were insightful observations by some faculty that were more concerned 
with the findings themselves as a reflection of the data collection process.  For example, as 
explained by one faculty member from the Information and Journalism concentration 

The results of this assessment show that goals were reached in all criteria and domains. 
It seems to me that more than being optimistic about these findings, one should ask 
how these correspond with faculty’s experience in the classroom.  We continue showing 
our frustration regarding the lack of skills of our students in various areas. I understand 
that the problems of the results presented in this report lie in the conceptualization and 
criteria of the rubric, the scale, the percentage of success and the way in which the 
results are obtained.  The statistical criteria do not account for the complexity of the 
results.  Therefore, we must also include other statistics in the analysis: minimum and 
maximum averages of student scores, how those percentages are distributed, average 
by criterion, general average, etc.  I recommend that, in addition, a strengthening of the 



assessment process and a more strict use of rubrics. (Source: INFP Assessment Report, 
June 2016)  

 
This position was echoed by the core communication courses coordinator, who stated that 
“beyond showing that the proposed goals were achieved, it is necessary to break down the 
averages obtained by the students, for each criterion, their distribution, etc.  For this, it is 
necessary to continue reviewing the assessment process; that is, the rubrics in relation to 
domains and the process of conducting assessment by faculty” (Source: COPU Assessment 
Report, June 2016).   
 
 
Academic year 2016-17 
 
Summary  
Academic year 2016-17 was a difficult year for both the university and the school.  In the spring 
semester, the campus was closed down by a student strike in response, among other claims, to 
the enactment of the PROMESA law and the appointment of a fiscal control board overseeing 
the restructuring of the government, including the University of Puerto Rico system.  The fall 
semester was halted from March to June and administrative operations were severely 
interrupted during the stoppage.   
 
Assessment, however, was produced for a substantial number of courses during this period.  In 
addition, this year the school was able to propel a milestone project for improving student 
learning regarding effective communication.  As can be seen from assessment reports from the 
past seven years, generally results for writing skills have consistently shown poor student 
performance.  Both assessment data and observational evidence by faculty have demonstrated 
the recurring challenges students face in this area in all concentrations.  As a direct result from 
this evidence, the school commissioned an encompassing evaluation of the course COPU 4136, 
Basic Writing for Media Communication, in order to assess the effectiveness of the course 
content and develop better strategies for helping students improve their writing skills in 
definitive ways.  Below we summarize the project and its results in academic year 2016-17.  
 
COPU 4136 Pilot Project  
As reported in a previous section, the course COPU 4136, Basic Writing for Media 
Communication, was created in academic year 2012-13.  It was first assessed in 2014-13.  The 
course was created to tend to faculty’s continued perception that students were generally 
lacking in written communication proficiency.  While COPU 4136 was assessed in the following 
years, results confirming the lack of proficiency were mixed, as data from certain semesters 
showed compliance with the minimum success criteria.  Assessment data, especially from 
Journalism and core courses, continued to show under-performance.  Faculty also reported 
experiencing a weakness of written communication skills in the classroom.   
 
To understand how the original objectives and expectations of the course (its planning occurred 
before initial accreditation and systematic assessment) came to be, and in order to assess its 



current effectiveness and improve its role in the curriculum, the school developed a report in 
which faculty of all concentrations reflected about the course’s creation and purpose.  
 
Generally, faculty of the different concentrations discussed that the course was created as a 
response for deficient communication skills, but that its treatment of writing was centered 
around the specifics of media genres.  The course content, ultimately, did not tend to 
deficiencies that students had before beginning their studies at the school.  As one professor 
put it, “As it is structured now, I’m not sure what it is for. You can neither teach writing or the 
skills tied to the fields of Communication well.  It should serve to strengthen broad writing skills, 
not to teach professional skills."  
 
In response to this report, Dr. Héctor Aponte Alequín was appointed coordinator for the pilot 
project for the revision of COPU 4136.  Dr. Aponte, who has a Ph.D. in Applied Linguistics (BA in 
Communication and alumnus of the school), set out to test students’ written communication 
skills and evaluate the course’s content in relation to student learning of this domain.   
 
Dr. Aponte designed the project taking into consideration the needs identified in writing 
courses according to the curricular sequences of the School of Communication.  The following 
courses were emphasized: INFP 4148, Writing for Converging Media, concentration of 
Information and Journalism; COMA 4315, Script Writing, Audiovisual Communication; and, of 
Public Relations and Advertising, REPU 4205, Writing for Advertising, and REPU 4147, Writing 
for Public Relations. 
 
The course’s initial assessment exercise consisted in a pre and posttest, diagnostic in nature, 
designed to measure students’ knowledge of fundamental rules of syntax, mechanics, and 
grammar.  Pretest participants were the students enrolled in the seven (7) sections of COPU 
4136 in fall 2016.  A total of 130 students completed the test. The pretest consisted of two 
parts.  Part I dealt with cohesion and coherence competencies, and had 25 items.  Part II had 
the same number of items, but with attention to cohesion skills.  The entire test had a value of 
100, so that each item had a value of two (2) points.  The posttest was identical to the pretest 
and was administered at the end of the semester.  
 
The evaluative scale for the test was as follows:  
 

90-100: Expert (E) 
80-89: Proficient (P) 
60-79: In Development (D) 
0-59: Initial (I) 

 
Results for the pretest and posttest show the following (Results Report, Pretest 2016):  
 

General pretest results  General posttest results 

Average: 59 F 
Medium: 60 D 

Average: 70 C 
Medium: 72 C 



Standard deviation: 5 
 
Observations: 

 Students obtained grades that range 
from 72 C to 42 F, with a majority 
between 56 F and 62 D. 

 These figures show performance at 
the Initial and In Development. 

 

Standard deviation: 6 
 
Observations: 
• Students obtained grades that fluctuate 
between 66 D and 84 B, with a majority 
between 72 C and 76 C. 
• These figures demonstrate a performance 
between In Development and Proficient, in 
contrast to the Pretest, in which they 
reflected, predominantly, a level of Initial and 
In Development. 
• There was some elevation in the ratio of 
grades, in contrast to the Pretest. The highest 
grade, 92 A, was eight (8) points higher than 
the highest of the Pretest, 84 B, and was 
obtained by three more students. 
• However, a student scored lower than the 
lowest of the Pretest. Other factors that are 
not academic could have caused this result. 
• Compared to the Pretest, there was an 
increase of 10 points in the average, a 
statistically significant achievement. 

 
 
The following graphs summarize general results:  
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Findings for each section of the pretest showed the following:  
 
Pretest  

Section I: Cohesion and coherence 
competencies  

Section II: Cohesions skills  

Average: 60 F 
Median: 60 F 
 
Observations: 
 

 The average distribution is from 52 F 
to 80 B. 

 Students performed better in this 
part, compared to Part II. 

 Results support the hypothesis that 
students have better command of 
coherence than cohesion.  Even so, 
there is still much to improve in 
coherence, since only the proficient 
level was achieved, and to a lesser 
extent. 

Average: 58 F 
Medium: 56 F 
 
Observations: 
 

 The average distribution is from 44 F 
to 64 D. 

 Students performed worse than in 
Part I. 

 This result serves as a basis for 
decisions aimed at increasing time 
and exercises devoted to orthosyntax. 

 
Posttest 

Section I: Cohesion and coherence 
competencies  

Section II: Cohesions skills  
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Average: 70 C 
Medium: 72 C 
 
Observations: 

 The distribution is from 72 C to 80 B, 
between In Development and 
Proficient. 

 There were no significant differences 
in relation to the part of cohesion and 
coherence, in which students 
exhibited a similar behavior. 

 Compared to the pretest, there was 
an increase of eight (8) points, a 
statistically significant achievement. 

Average: 70 C 
Medium: 72 C 
 
Observations: 

 The distribution is from 64 D to 80 B, 
between In Development and 
Proficient. 

 There were no significant differences 
in relation to the cohesion part, in 
which students exhibited a similar 
behavior. 

 Compared to the pretest, there was 
an increase of 12 points, a statistically 
significant achievement. 

 
 
The report for this exercise concluded that the course should emphasize tools for cohesion and 
coherence, specifically in the following competencies: 
 

(a) Accentuation of multifunctional monosyllables 
(b) The use of the period, the comma, and the semicolon 
(c) The elimination of ambiguity according to the position of circumstantial 
complements 
(d) The use of lexical equivalences 
(e) The correct application of brevity and conciseness 
(f)  Digressions in a paragraph 

 
In relation to actions for future semesters, results suggest the following actions in the proposed 
syllabus: 
 

(a) Increase the number of accentuation exercises, punctuation, capitalization and 
ortholeoxic correction  
(b) Increase the number of exercises of writing principles: brevity, clarity, economy, 
precision, and conciseness  
(c) These two actions have the effect of reducing or eliminating Unit 5 of the syllabus 

 
Finally, the report identifies the following challenges in terms of coursework:  
 

(a) Devote more time to cohesion exercises (Unit 4) 
(b) Modify the exercises and evaluations of Unit 4 so that they stimulate, in students, 
linguistic reflection and its application to writing, instead of memory; that is, avoid 
formulas and simulation reviews 
(c) Integrate, with greater intensity, the acquisition of vocabulary and thematic analysis 
to cohesion exercises 



(d) Evaluate accentuation and punctuation throughout the semester, integrated to 
other types of exercise: at the beginning of the course, with a diagnostic purpose; 
midterm, with the aim of reinforcing what has been learned about these skills; and in 
the end, with the goal of evaluating learning 

 
Regular assessment  
Below we summarize assessment data for all communication and concentration courses for 
both the fall and spring semesters.  As can be seen, student performance met the minimum 
criteria for all domains assessed, which is to say that at least 70% percent of students achieved 
a level 5 (Good) or more on a scale of 1 to 8.     
 

 
 
 
 
Concentration results are mostly congruent with these global results.  We see an exception to 
this in Information and Journalism during the spring semester.  In this instance, data for the 
Effective Communication Skills domain did not show the minimum student performance 
expected, with 66.5%, meeting the minimum criteria. The following graphs summarize the data 
by concentration and term:  



 
Audiovisual Communication  

 
 
Audiovisual Communication, fall 2016-17  



 
Audiovisual Communication, spring 2016-17  
 
Information and Journalism  
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Information and Journalism, spring 2016-17  
 
Public Relations and Advertising 



  
Public Relations and Advertising, fall 2016-17  



 
Public Relations and Advertising, spring 2016-17  
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Core Communication Courses, spring 2016-17  
 
 
Academic year 2017-18 
 
New Assessment Coordination  
 
Professor Héctor Aponte assumed the charge of Assessment Coordinator for the School in July 
2017.   This was a welcome appointment, as the position was in need of strengthening. 
Professor Milagros Acevedo, who retired in 2013, occupied the position from 2011 to 2013.  
However, administrative changes in both the university and the school, which resulted in two 
consecutive, short-term acting administrations, contributed to the position being vacant in year 
2014.  It should be noted, however, that basic assessment efforts were led by the school’s 
administration.   
 
As discussed in the previous section, the previous year, Dr. Aponte had successfully 
implemented a pilot project for strengthening effective written communication skills in the core 
course COPU 4136.  This had a tremendous impact on assessment at the school, both at the 
level of student learning but also in the strengthening of assessment processes.  In terms of the 
latter, Dr. Aponte contributed to our school’s assessment wisdom the following:  

 Integration of pre and post assessment measures  

 Implementation of rubrics rather than valuation scales  



 Rubric norming and validation  

 Clear reporting of data  

 Clear implementation of transformative actions and their follow up 

 Measurement of the impact of transformative actions in student learning  
 
Taking from this experience, Dr. Aponte has been leading our assessment efforts toward better 
quality assessment that can better serve student-learning transformation.  In the following 
sections, we discuss the projects related to assessment conducted in 2017-18.  
 
Culmination of Pilot Project COPU 4136  
As discussed in the previous section, faculty’s experiences and the data on effective 
communication assessment required collecting data to specify which are and in how do basic 
writing deficiencies in students express themselves. Through this, a revision of the master 
syllabus could be designed and tested, which would seek to strengthen the essential skills and 
content for the production of media texts. 
 
The first phases of the project evidenced the specific basic writing skills that impede students' 
progress: clarity, oral language in writing, conciseness, precision, ortho-syntax, structure, and 
cohesion.  It followed that the course had to be offered as a team to standardize the measures 
and verify the effectiveness of the proposal.  In the new configuration of COPU 4136, faculty 
create, share, discuss, review, and test didactic materials, exams, and quizzes. 
 
As part of the transformative actions derived from the analysis of the first two stages, in 
September 2017, during the third phase, a written evaluation exercise, consisting of a three 
paragraphs informative-persuasive text, was added to the course.  Faculty engaged in a rubric- 
norming process involving weekly meetings for the revision of learning outcomes, adequacy 
indicators, performance criteria and rating scales. This instrument consists of the following 
criteria: clarity, conciseness, precision, ortho-syntactic correction, structure, and cohesion. It 
measures students’ performance on a rating scale with textual and quantitative indicators for 
the scores of 1-2: Starting; 3-4: In development; 5-6: Good; and 7-8: Excellent, following the 
Association of American Colleges & Universities (AACU) system.  
 
The transformative actions of the first two stages also required the redistribution of teaching 
time and learning and assessment activities.  In addition, faculty created videos and other 
audiovisual material that, in the fourth stage (spring 2017-18), became compulsory for students 
outside of class time.   
 
In the third stage (fall 2017-18), the effectiveness of assessment tools and learning activities 
proposed in the new thematic distribution of the syllabus was tested. In the objective pre and 
posttest, goals were met with overwhelming success.  According to assessment data, the 
instruments and activities proved to be effectively designed.  The written exercise verified 
these results.   
 



These findings resulted in the creation of a second course for the production of texts for the 
media. Thus, the quantitative data of both instruments - the objective and the rubric - endorsed 
the prediction that, in the period of 45 teaching hours, students manage to identify and 
recognize, satisfactorily, the publishable versions of the following contents and media skills: 
Clarity and elimination of orality, conciseness, precision, ortho-syntax, structure and cohesion. 
However, they still need more practice time to achieve the application of these skills in the 
production of texts with the style of the media, especially in terms of conciseness, ortho-syntax 
and cohesion. 
 
The data of the closing of the pilot project bases the official request of substantial changes to 
the master's certificate in conjunction with the creation of the course ESIN 4XXX (i.d. number 
pending), Writing and Editing for Communication. This course will serve as a second part of 
COPU 4136 in which conciseness, orthosyntax and cohesion through the production and editing 
of texts would be addressed. 
 
Pilot Project for INFP 4001, Journalistic Writing 
The annual assessment plan for 2017-18 envisioned that each concentration evaluate the 
domain of Effective Communication.  For this pilot exercise, the concentration in Information 
and Journalism chose the course INFP 4001, Journalistic Writing I. Information and Journalism 
professors Lourdes Lugo and Israel Rodríguez conducted this project.  This is the third writing 
course taken by the students of the concentration.   
 
For this project, faculty created a new rubric that measures the domain of Effective 
Communication, because those that were designed by the concentration in Information and 
Journalism, currently used in the OLAS platform, show certain conceptual and methodological 
deficiencies. The new rubric includes six criteria:  

 Ortho-syntactic correction 

 Syntax and construction of the sentence 

 Type of entry 

 Content 

 Journalistic style 

 Thematic unit 

 Headline 
 
A scale of one (1) to eight (8) was adopted: 1-2 (beginning), 3-4 (in progress), 5-6 (good), and 7-
8 (excellent).  The minimum success criterion is that 70 percent of students obtain at least five 
(5) points on a scale of one (1) to eight (8). 
 
The project consisted in administering a pre and a posttest based on writing an informative 
note. The first informative note that students wrote for the class was selected as a starting 
measure. The exercise consists of a memo (fictional) from the Department of Education that 
recommends the demolition of a high school because it is considered dangerous for students. 



The extension of the news text varied between half a page to two thirds of a page. Eighteen 
students participated.  
 
The final measure exercise was informative note about journalistic coverage of a public hearing 
in the senate. This was the second time that students wrote a news piece about this type of 
coverage. Unlike the pretest, the exercise was based on real data.  The 14 students who did the 
exercise compiled the information on which each writing was based. The length of the texts 
oscillated between a page and a half and two pages. Students could bring ahead of time a 
"lead", the headline, and a sketch of the writing.  The rest of the note was written in the 
classroom. 
 
The expected minimum success criterion of 70 percent of students scoring at least five (5) 
points was not met in any of the criteria evaluated in the pre and posttest.  Also, the highest 
and lowest scores varied by criteria from one test to another.  In the pretest, the highest 
percentage was the orthosyntactic correction, and the lowest, type of entry (0%) and syntax 
and construction of the sentence: conciseness, precision, clarity and cohesion (5.56%). In the 
post-test, the highest percentage was shown in the entry type (64.3%), and the lowest, syntax 
and construction of the sentence (14.3%). None of the criteria evaluated reached the minimum 
outcome. 
 
Assessment 2017-18 
The collection of student learning data through assessment continued during the 2017-18 
academic year, in spite of the great challenges imposed by hurricane María in September 2017 
and its aftermath.  It should be noted, however, that the spring semester saw a sharp decline in 
the number of courses that posted assessment results in the platform.  This is directly 
correlated with conditions after the hurricane (an irregular, shortened semester, widespread 
blackouts, reduced student population, etc.).  Below we summarize assessment efforts for 
2017-18.  
 
Communication Overview  
Aggregated data for the whole year, including all concentrations, show that most learning 
domains were met surpassing the minimum success criterion.  One domain, Effective 
Communication, barely met the minimum criterion.  Another domain, Content, Skills or 
Dispositions in the Academic Program Learning Outcomes, was not met.  Also, we can see that 
there is more nuanced results than in previous semesters.  This reflects a fine-tuning of the 
scaling of rubrics. The graph below summarizes the data:  
 
 



 
 
We subsequently discuss individual concentration findings in order to make sense of the data.   
 
 
Audiovisual Communication  
Results for Audiovisual Communication show that student-learning expectations were met.  
Data for the spring semester shows more nuanced results than in previous semesters.  This has 
to do with the fact that data for the spring semester comes from the course COMA 4315, Script 
Writing, whose rubrics had already received norming stemming from the findings produced in 
the Pilot Project for COPU 4136, discussed in a previous section.  The following graphs 
summarize the data:  
 
   



 
 
 
 



 
 
 
Information and Journalism  
Assessment data for Information and Journalism show notable deficiencies in the areas of 
Content knowledge and Effective Communication.  Because most of this data was collected in 
the course INFP 4001, which was discussed below as part of the Pilot Project in Journalistic 
Writing, results correlate directly with those findings.  The graphs below summarize the data:  
 
 



 
 



 
 
 
Public Relations and Advertising  
Assessment data for Public Relations and Advertising show that students met the minimum 
expectations for learning outcomes.  The graphs below summarize the data:  



 
 



 
 
Core Communication Courses 
 



 
 



 
 
In summary, from 2016 to 2018 there have been multiple instances in which student learning 
assessment data served to make important curricular transformations.  The following 
summarize some of the most salient transformations:  

 
COPU 4136, Basic Writing for Mass Media - Pilot Project in Four Stages 
2016-18 

 There was a 16% improvement in the grades of exams 2 and 3, assigned to this 
unit. In addition, Posttest and Phase 3 of the Writing Work, with the exception of 
section 001, showed better results in ortho-syntax. 

 The distribution of teaching time was provided to the competences measured. 

 The contents correspond to the objectives of the course. 

 The results of Exam 4, Posttest and Phases 2 and 3 of the Writing Work improved 
considerably in clarity and structure skills. There is still a need for reinforcement 
for concision, orthosyntactic correction and cohesion. In addition, teaching time 
(another course) is needed to add the coherence of publishable texts in the 
media as an indispensable requirement in the learning objectives. 

 Extrinsic motivation was achieved in he students.  Some, in comments collected 
at the end of the course, often refer, anecdotally, to how much they have 
learned. 



 In the third stage of the project, these materials proved to increase the scores, 
but only of the students who indicated having used them. In the fourth stage, 
compulsory virtual forums were integrated so that all the students could take 
advantage of the audiovisual elements at their disposal. 

 The syllabi of two new courses, with their face-to-face and hybrid modalities, 
were given to the school's director to continue with the corresponding steps. 
The Curriculum Committee and the administration submitted the applications to 
the Dean of Academic Affairs to continue. 

 In INFP 4148, a change was made in 30% of the time of the first unit by reducing 
the review devoted to spelling and expanding the content of the discipline: the 
introduction to journalistic writing. 

 
INFP 4001, Journalistic Writing I 

 In light of the results of the pre-test, the teacher added, at the beginning of the 
semester, two additional classes to review the skills of journalistic writing. He 
also shared with the student two writing presentations produced by Dr. Héctor 
Aponte Alequín and produced an audiovisual presentation to review the 
contents of the previous course, INFP 4148, Editorial for Convergent Media. 

 
REPU 4166, Advertising Campaigns 

 After observing the results of the pre-test, students were given videos about 
writing produced by Dr. Héctor Aponte Alequín. The students were asked to 
watch the videos because they needed to improve their effective 
communication skills. After, students wrote a part of the situation analysis 
section, discussion of course material continued. 

 


